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History is a set of evolving rules and tools that allows us to interpret the past 
with clarity, rigor, and an appreciation for interpretative debate. It requires 
evidence, sophisticated use of information, and a deliberative stance to 
explain change and continuity over time. As a profoundly public pursuit, 
history is essential to active and empathetic citizenship and requires effective 
communication to make the past accessible to multiple audiences. As a 
discipline, history entails a set of professional ethics and standards that 
demand peer review, citation, and toleration for the provisional nature of 
knowledge.



Core Competencies(Numbers) and Learning Outcomes(Bullets)

HISTORY STUDENTS CAN:

1. Engage in historical inquiry, research, and analysis.

Å Develop a disciplined, skeptical stance and outlook on the world that 
demands evidence and sophisticated use of information.

Å Understand the dynamics of change over time.

Å Explore the complexity of the human experience, across time and space.

Å Evaluate a variety of historical sources for their credibility, position, and 
perspective.

Å Read and contextualize materials from the past with appropriate 
precision and detail.



Core Competencies(Numbers) and Learning Outcomes(Bullets)

HISTORY STUDENTS CAN:

2. Practice historical empathy.

Å Value the study of the past for its contribution to lifelong learning and 
critical habits of mind that are essential for effective and engaged 
citizenship.

Å Develop a body of historical knowledge with range and depth.

Å Recognize the ongoing provisional nature of knowledge.

Å Interpret the past in context; contextualize the past on its own terms.

Å Explore multiple historical and theoretical viewpoints that provide 
perspective on the past.

Å Recognize where they are in history.



Core Competencies(Numbers) and Learning Outcomes(Bullets)

HISTORY STUDENTS CAN:

3. Understand the complex nature of the historical record.

Å Distinguish between primary and secondary materials and decide when 
to use each.

Å Choose among multiple tools, methods, and perspectives to investigate 
and interpret materials from the past.

Å Recognize the value of conflicting narratives and evidence.



Core Competencies(Numbers) and Learning Outcomes(Bullets)

HISTORY STUDENTS CAN:

4. Generate significant, open-ended questions about the past and devise 
research strategies to answer them.

Å Seek a variety of sources that provide evidence to support an argument 
about the past.

Å Develop a methodological practice of gathering, sifting, analyzing, 
ordering, synthesizing, and interpreting evidence.

ÅLŘŜƴǘƛŦȅ ŀƴŘ ǎǳƳƳŀǊƛȊŜ ƻǘƘŜǊ ǎŎƘƻƭŀǊǎΩ ƘƛǎǘƻǊƛŎŀƭ ŀǊƎǳƳŜƴǘǎΦ



Core Competencies(Numbers) and Learning Outcomes(Bullets)

HISTORY STUDENTS CAN:

5. Craft historical narrative and argument.

Å Generate a historical argument that is reasoned and based on historical 
evidence selected, arranged, and analyzed.

ÅWrite effective narrative that describes and analyzes the past for its use 
in the present.

Å Understand that the ethics and practice of history mean recognizing and 
ōǳƛƭŘƛƴƎ ƻƴ ƻǘƘŜǊ ǎŎƘƻƭŀǊǎΩ ǿƻǊƪΣ ǇŜŜǊ ǊŜǾƛŜǿΣ ŀƴŘ ŎƛǘŀǘƛƻƴΦ

Å Defend a position publicly and revise this position when new evidence 
requires it.



Core Competencies(Numbers) and Learning Outcomes(Bullets)

HISTORY STUDENTS CAN:

6. Practice historical thinking as central to engaged citizenship.

Å Engage a diversity of viewpoints in a civil and constructive fashion.

ÅWork cooperatively with others to develop positions that reflect 
deliberation and differing perspectives.

Å Apply historical knowledge and analysis to contribute to contemporary 
social dialogue.



Assessment Forum,Perspectives on 
History, January 2015

ÅAnne Hyde (Colorado College), Confessions from the 
Field:Building Assessments with the History Discipline 
Core

ÅJonathan Chu (Univ. of Massachusetts Boston), The 
Benefits of Self-Assessment:Measuring Historical 
Thinking Skills at UMass Boston

ÅJohn Buchkoski, Mikal B. Eckstrom, Holly Kizewski, and 
Courtney Pixler(Univ. of Nebraska-Lincoln), Creating 
and Administering a Primary Source Analysis

ÅJosh Ashenmiller(Fullerton College),SLO Curve Ball:
What I Really Want for My Students

https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/confessions-from-the-field
https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/the-benefits-of-self-assessment
https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/creating-and-administering-a-primary-source-analysis
https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/slo-curve-ball


Assessment Forum,Journal of 
American History, March 2016

ÅAnne Hyde (now at Univ. of Oklahoma), Five Reasons History 
Professors Suck at Assessment

ÅGary Kroll, Jessamyn Neuhaus, and Wendy Gordon (SUNY 
Plattsburgh), Slouching toward Student-Centered 
Assessment

ÅJeffrey McClurken and Krystyn Moon (Univ. of Mary 
Washington), Making Assessment Work for You

ÅJames Grossman and Julia Brookins (American Historical 
Association), Assessment Is What We Make of It

http://jah.oxfordjournals.org/content/102/4/1104.full
http://jah.oxfordjournals.org/content/102/4/1108.full
http://jah.oxfordjournals.org/content/102/4/1123.full
http://jah.oxfordjournals.org/content/102/4/1132.full


Special Tuning Issue, 
The History Teacher (August 2016)

Å 5ŀƴƛŜƭ WΦ aŎLƴŜǊƴŜȅ ό¦ǘŀƘ {ǘŀǘŜ ¦ƴƛǾΦύΣ ά¢ƘŜ !ƳŜǊƛŎŀƴ IƛǎǘƻǊƛŎŀƭ 
!ǎǎƻŎƛŀǘƛƻƴϥǎ ¢ǳƴƛƴƎ tǊƻƧŜŎǘΥ !ƴ LƴǘǊƻŘǳŎǘƛƻƴέ

Å {ŀǊŀƘ {ƘǳǊǘǎ ό.ŜǊƎŜƴ /ƻƳƳΦ /ƻƭƭΦύΣ άIƛǎǘƻǊȅ ƛƴ IŀǊƳƻƴȅΥ ¢ƘŜ !I! ϥ¢ǳƴƛƴƎϥ 
tǊƻƧŜŎǘ ƛƴ ǘƘŜ /ƻƳƳǳƴƛǘȅ /ƻƭƭŜƎŜ ŀƴŘ ǘƘŜ /ƭƻǎƛƴƎ ƻŦ ǘƘŜ ¢ǊŀƴǎŦŜǊ DŀǇέ

Å Nancy Quam-²ƛŎƪƘŀƳ ό/{¦ [ƻƴƎ .ŜŀŎƘύΣ άwŜƛƳŀƎƛƴƛƴƎ ǘƘŜ LƴǘǊƻŘǳŎǘƻǊȅ 
¦Φ{Φ IƛǎǘƻǊȅ /ƻǳǊǎŜέ

Å Elaine Carey and Tracey-!ƴƴŜ /ƻƻǇŜǊ ό{ǘΦ WƻƘƴΩǎ ¦ƴƛǾΦύΣ ά.ŜǿƛǘŎƘŜŘΣ 
Bothered, and Bewildered: Our Experiences with Assessment and the 
¢ǳƴƛƴƎ tǊƻƧŜŎǘέ

Å Andrew Stuart Bergerson and Nathan Lindsay, with Leah K. Gensheimer 
and Dan Stroud (Missouri-Yŀƴǎŀǎ /ƛǘȅύΣ ά{ƘŀǊǇŜǊΣ /ƭŜŀǊŜǊ hǳǘŎƻƳŜǎΥ ¦ǎƛƴƎ 
{ǘŀƪŜƘƻƭŘŜǊ CƻŎǳǎ DǊƻǳǇǎ ŦƻǊ ¢ǳƴƛƴƎ IƛǎǘƻǊȅέ

Å Susan Eckelmann, Sara C. Jorgensen, and Kira Robison (Tennessee at 
/ƘŀǘǘŀƴƻƻƎŀύΣ άCǊƻƳ 5ŀǘŀ .Ŝŀǎǘ ǘƻ .Ŝŀǎǘ ƻŦ .ǳǊŘŜƴΥ ! /ŀǎŜ {ǘǳŘȅ ƻŦ 
Learning Outcomes in Faculty-Led Assessment as a Tool for Undergraduate 
IƛǎǘƻǊȅ /ǳǊǊƛŎǳƭǳƳ 5ŜǎƛƎƴέ



http:// highered.ssrc.org/projects/measuring-college-learning-project/

http://highered.ssrc.org/projects/measuring-college-learning-project/


Another reason these issues matter to the AHA: 
declining majors and enrollments

CǊƻƳ нлмо ǘƻ нлмпΣ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇŜƻǇƭŜ ŜŀǊƴƛƴƎ ŀ .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ ƛƴ 
History declined by 9.1%. Source: National Center for Education Statistics


