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TUNING

The History Discipline

In U.S. Higher Education

The American Mistorical Assod ation’s Tuning project is a faculty-
led, muiti-year project designed to clarify the knowledge,

understanding, and skills we intend students to dewelop ina
history program or major.

Imagine the first faculty meeting of an academic year in which no
one talked about budgets, course asignments, or parking spaces
What if we discussed 2 questions?

as historians?

students?

What are the disciplinary ideals that link us

How we might best introduce those to our

A discussion like that s the heart of the Tuning process.

What if we thirk of our major not in terms of minimal GPAs or
credit hours or course sequences? What is the leaming behind
ouwr programs? How clearly do we define the intended leaming?
Andto whom do we describe our intentions?

That might sound like an exercise in “assessment.” In fact, itis
but carried out in a strikingly different fashion. In Tuning—uniike
other work tied to departmental reviews, curmiculum reform, and
accreditation reports—

« The projectis faculty-led

* The dicussion is discpline-spedfic

* The AHA's Discipline Core statement provides initial reference
points

* The cornversation considers an institution’s distinct mission,
resources, and goals

« We work with colleagues at other intitutions

* We consult a wide range of ‘stakehol s’ (including students,
alumni, employers, policymakers)

* Historians make their impliat assumptions about the
dicipline expliat through dear transparent statements

Tuning brings faculty
together to clarify:

the knowledge and
profiGencies our discipline
enhances

the courses and exercises
that directly address our
learmang goals

the intentional, sequenced
pathways through owr
program of study

the discipline-based and
transferable sidlls our
students develop

the educational and career
tracks our graduates follow
the contributions our faculty
bring to General Education
as wall as the mayor




10 Suggestions for starting work on

the AHA Tuning project

1

. Bulld the project Incrementally. Start with a discussion of

Begin where people are, not where you want them to be.
Expect confusion, questions, skepticism, and objections.

Don't go It alone. Borrow from work that 150 US Tuning
colleagues have done. Look at the Tuning work of colleagues
in the EU and other regions since 2000.

Clarify the pro bk and aspirati of your
campus. The AMA realizes that the “discipline core” we have
developed will be revised, taken apart, added tq or winnowed
down to reflect the distinct character of each institution and
its students.

provisional leaming outcomes” for your program. Ask faculty

to place “Jeaming outcomes™ for their courses prominently on the first page of their syllabi
Experiment with evaluative “rubrice’ that can help students see how course exercises focus on and
dewelop the lsaming goals we've stated. Determine (and map out) which courses in your program
provide those “outcomes™

Work with your Institution's General Education committee to integrate history survey courses
more dosely into the sequence design, and purposes of that program.

. Tak with a wide range of “stakeholders Engage with students, alumni, parents, policymakers,

and employers about the knowledge, understanding, and skills that historical study fosters.

Test different ways of monitoring student learning. £.g rubrics. e-portfolios; assignments tied to
leamning outcomes; customizing course evaluation forms; exploring asessment features
of a course management system (such as Moodle, Blackboard, Carwvas)

Meet with demic advisors, career ol orientation directors, and librarlans.
Share with them the ways in which hiorians frame our disaplinary goals.

Help students bulld a compelling, persuasive tive of thelr educational experk Help
darify for them the sidlls, proficiencies and abilities historical study Devdops. This provides
students with suggestions for a key interview

question: “What can you do with what you know?

pare a ing “ol ch.* Here's an example

“The AMAS “Tuning” project
asks hitoriars to clarnfy - and
demystify -- the core goals

and the key skills pursued in
our discipline. We wart to
answer a basic question: when
students complete a program
in hitory, what should they
know, understand, and be able
to do? We want our students to
understand clearly what they
take from their studies into
employment, further education
and civic life”

From “My Course” to “Our Curriculum”

Historians involved in Tuning have developed priorities that reflect a range
of experiences and needs:

* Revising a major’s structure or requirements
+ Curricdun mapping (laying out how tudents move through a major and seeing
where they acquire knowledge and skilis)

. ingonani

Ben ol ans

y or methodology for maj

* Involving ingent faculty bers in ingful, ongoing d jons of learning
goals and instructional methods

* Integrating meaningful, facult y-defined curricular work into assessment methods
« Working ona er o ding undergraduate r h opportunities
* Addressing online and how they work with the rest of the unit’s curriculum

+ Drawing on d campus to impr dert writing

* Sharing and offering feedback on each other’s assig ts in a worksh

* Reaching out to studk dfor alurmni for feedback on the progr

* Consulting other iders across pus and in the ity to mp

communication about the value of history leaming

+ Tying the discipline-specific work of Tuning into larger instit utional mission or general
education outcomes on a particular campus

* Promoting the history major to students and potential tudents
* Deepening professional connections with allies in the pus and local Tty

+ Collecting data and mapping the career pathways of their program graduates, then
sharing this information with prosp ective majors as well as academic advising staff
and campus career centers

@ wmina

As the first phases of the AMA's project, begun in 2012 with a grant from Lumina Foundation,
conclude, the AMA and project participants are developing ways to spread the ideas
and lessons of Tuning broadly among college and university historians.

FOR MORE INFORMATION, INCLUDING THE HISTORY DISCIPUNE CORE
STATEMENT, VISIT: www. historians.org /tuning



AHA TUNING PROJECT

DISCIPLINEORE STATEMENT (2013)
CURRENTLY UNDER REVISEXYECTED NOVEMBER 2016

History isa set of evolving rules and tools that allows us to interpret the past
with clarity, rigor, and an appreciation for interpretative debate. It requires
evidence, sophisticated use of information, and a deliberative stance to
explain change and continuity over time. As a profoundly public pursuit,
history is essential to active and empathetic citizenship and requires effective
communication to make the past accessible to multiple audiences. As a
discipline, history entails a set of professional ethics and standards that
demand peer review, citation, and toleration for the provisional nature of
knowledge.



Core Competencie@Numbers) and.earning OutcomegBullets)
HISTORY STUDENTS CAN:
1. Engage in historical inquiry, research, and analysis.

A Develop a disciplined, skeptical stance and outlook on the world that
demands evidence and sophisticated use of information.

A Understand the dynamics of change over time.
A Explore the complexity of the human experience, across time and space.

A Evaluate a variety of historical sources for their credibility, position, and
perspective.

A Read and contextualize materials from the past with appropriate
precision and detail.



Core Competencie@Numbers) and.earning OutcomegBullets)
HISTORY STUDENTS CAN:
2. Practice historical empathy.

A Value the study of the past for its contribution to lifelong learning and
critical habits of mind that are essential for effective and engaged
citizenship.

Develop a body of historical knowledge with range and depth.
Recognize the ongoing provisional nature of knowledge.

Interpret the past in context; contextualize the past on its own terms.

o Do Do Do

Explore multiple historical and theoretical viewpoints that provide
perspective on the past.

A Recognize where they are in history.



Core Competencie@Numbers) and.earning OutcomegBullets)
HISTORY STUDENTS CAN:
3. Understand the complex nature of the historical record.

A Distinguish between primary and secondary materials and decide when
to use each.

A Choose among multiple tools, methods, and perspectives to investigate
and interpret materials from the past.

A Recognize the value of conflicting narratives and evidence.



Core Competencie@Numbers) and.earning OutcomegBullets)
HISTORY STUDENTS CAN:

4. Generate significant, opernded questions about the past and devise
research strategies to answer them.

A Seek a variety of sources that provide evidence to support an argument
about the past.

A Develop a methodological practice of gathering, sifting, analyzing,
ordering, synthesizing, and interpreting evidence.
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Core Competencie@Numbers) and.earning OutcomegBullets)
HISTORY STUDENTS CAN:
5. Craft historical narrative and argument.

A Generate a historical argument that is reasoned and based on historical
evidence selected, arranged, and analyzed.

A Write effective narrative that describes and analyzes the past for its use
in the present.

A Understand that the ethics and practice of history mean recognizing and
OdZAft RAY3I 2y 20KSNJ a0K2t FNERQ 62N] = L

A Defend a position publicly and revise this position when new evidence
requires it.



Core Competencie@Numbers) and.earning OutcomegBullets)
HISTORY STUDENTS CAN:
6. Practice historical thinking as central to engaged citizenship.

A Engage a diversity of viewpoints in a civil and constructive fashion.

A Work cooperatively with others to develop positions that reflect
deliberation and differing perspectives.

A Apply historical knowledge and analysis to contribute to contemporary
social dialogue.



Assessment Forunkerspectives on
History, January 2015

A AnneHyde (Colorado Colleg

jonfessions from the

Field:Building Assessments with the History Discipline

Core

A Jonathan Chu (Univ. of Massachusetts Bostohg
Benefits of SelAssessmentMeasuring Historical

Thinking Skills at UMass Boston

A JohnBuchkoskiMikal B Eckstrom HollyKizewskiand
CourtneyPixler(Univ. of Nebraskéincoln) Creating
and Administering a Primary Source Analysis

A JoshAshenmiller(Fullerton College5LO Curve Ball:
What | Really Want for My Students



https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/confessions-from-the-field
https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/the-benefits-of-self-assessment
https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/creating-and-administering-a-primary-source-analysis
https://www.historians.org/publications-and-directories/perspectives-on-history/january-2015/slo-curve-ball

Assessment Forunmidournal of
American History, March 2016

A Anne Hyde (now at Univ. of Oklahomilye Reasons History
Professors Suck at Assessment

A Gary Kroll, Jessamyn Neuhaus, and Wendy Gordon (SUNY
Plattsburgh) Slouching toward StudenCentered
Assessment

A Jeffrey McClurken and Krystyn Moon (Univ. of Mary
Washington)Making Assessment Work for You

A James Grossman and Julia Brookins (American Historical
Association)Assessment Is What We Make of It



http://jah.oxfordjournals.org/content/102/4/1104.full
http://jah.oxfordjournals.org/content/102/4/1108.full
http://jah.oxfordjournals.org/content/102/4/1123.full
http://jah.oxfordjournals.org/content/102/4/1132.full

Do o Do >

Special Tuning Issue,
The History TeachdgAugust 2016)
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Bothered, and Bewildered: Our Experiences with Assessment and the
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Andrew Stuart Bergerson and Nathan Lindsay, with Leah K. Gensheimer
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Susan Eckelmann, Sara C. Jorgensen, and Kira Robison (Tennessee at
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http:// highered.ssrc.org/projects/measurirmpllegelearningproject/

HISTORY

Essential Concepts

Students of history

should understand...

History: History is an interpretative account of the past supported
by evidence that survives. History is not simply an account of “what
happened”; the past cannot be known except through a disciplined
process of problem solving.

The Past: The object of historical study is the past. Recognizing the
‘pastness of the past” directs historians to understand people of the
past by contextualizing their actions: what they were trying to
accomplish, the nature of their beliefs, attitudes, and knowledge,
the culturally and historically situated assumptions that guided
thought and action.

Historical Evidence: Historians use primary and secondary
sources to make sense of the past. History students should know
that primary and secondary sources come in diverse forms,
represent diverse perspectives, and have distinct strengths and
limitations as evidence about the past.

Complex Causality: Historians are intensely interested in the how
and why of historical events. Historical accounts are multiple and
layered, avoiding monocausal explanations and reductionist thinking.

Significance: Significance is the indefinite standard by which
historians determine what questions are worth asking; what parts of
the past are worth teaching, learning, and remembering; and which
pieces of the extant past properly belong in a meaningful, coherent
account.

Essential Competencies

Students of history

should be able to...

Evaluate Historical Accounts: Recognize historical explanations in
their most common forms: narrative, exposition, causal model, and
analogy; identify an author's interpretation and critically scrutinize
the evidence and analysis used to support it; and critically evaluate,
compare, and synthesize historical accounts.

Interpret Primary Sources: Distinguish primary from secondary
sources; assess the credibility of sources and make judgments about
their usefulness and limitations as evidence about the past; consider
how the historical context in which information was originally created,
accessed, and distributed affects its message; and address questions
of genre, content, audience, perspective, and purpose to generate
subtexts that illuminatethe intentions of the author.

Apply chronological reasoning: Take account of the role of time,
sequencing, and periodization in historical narratives. Contextualize:
Place an event, actor, or primary source within the context of its time
in order to interpret its meaning and significance.

Construct a historical argument using primary sources:
Construct acceptable historical accounts that interpret the past using
primary sources as evidence for knowledge claims in ways that
demonstrate understanding of historical concepts, especially the
nature of historical evidence, interpretation, and perspective.


http://highered.ssrc.org/projects/measuring-college-learning-project/

Another reason these issues matter to the AHA

declining majors and enroliments

CNRY Hnanmo (2 HnanmnX U0KS ydzYoSNJI 27F
History declined by 9.1%. Source: National Center for Education Statistics




